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ABSTRACT

This study explores the relationship between perfectionism dimensions: perfectionistic concerns and perfectionistic
strivings, as well as psychological well-being, with mindset as a mediating factor. Perfectionistic concerns are
typically linked to maladaptive outcomes, while perfectionistic strivings are associated with positive psychological
functioning. A total of 323 Filipino undergraduates (74.9% female) participated in this correlational research. In
analyzing the results, Structural Equation Modeling with mediation analysis was employed. Findings from the
study showed that perfectionistic concerns was not significantly related to fixed mindset but was negatively related
to some aspects of well-being, particularly environmental mastery, purpose in life, and self-acceptance. In contrast,
perfectionistic strivings was positively associated with growth mindset and is related to higher levels of autonomy,
personal growth, positive relationships, and self-acceptance. However, it is negatively linked to environmental
mastery. Mediation analysis revealed that students with higher perfectionistic strivings were more likely to endorse
a growth mindset, which in turn was like to enhanced well-being. Both growth and fixed mindsets predicted
certain well-being components, suggesting that a fixed mindset may not be entirely harmful. This study highlights
the role of mindset in the relationship between perfectionism, particularly perfectionistic strivings, and students’
psychological well-being and functioning, with implications for the development of mindset-based interventions.

La relacion entre el perfeccionismo y el bienestar psicologico: rol mediador del
tipo de mentalidad

RESUMEN

Este estudio explora larelacion entre las dimensiones del perfeccionismo: preocupaciones perfeccionistas y esfuerzos
perfeccionistas; y el bienestar psicoldgico, con el tipo de mentalidad como factor mediador. Las preocupaciones
perfeccionistas suelen vincularse con resultados desadaptativos, mientras que los esfuerzos perfeccionistas se
asocian con un funcionamiento psicoldgico positivo. Un total de 323 estudiantes universitarios filipinos (74.9%
mujeres) participaron en esta investigacion correlacional. Para el analisis de los resultados se empled el Modelamiento
de Ecuaciones Estructurales con analisis de mediacion. Los hallazgos del estudio mostraron que las preocupaciones
perfeccionistas no se relacionaron significativamente con una mentalidad fija, pero si se asociaron negativamente con
aspectos del bienestar, en particular, el dominio del entorno, el propdsito en la vida y la autoaceptacion. En contraste,
los esfuerzos perfeccionistas se asociaron positivamente con una mentalidad de crecimiento y con niveles mas altos
de autonomia, crecimiento personal, relaciones positivas y autoaceptacion. Sin embargo, se relaciona negativamente
con el dominio del entorno. Los estudiantes con mayores esfuerzos perfeccionistas tenian mas probabilidades de
adoptar una mentalidad de crecimiento, lo que a su vez se asociaba con un mayor bienestar. Tanto la mentalidad
de crecimiento como la mentalidad fija se asociaron con ciertos componentes del bienestar, lo que sugiere que una
mentalidad fija puede no ser completamente perjudicial. Este estudio destaca el papel de la mentalidad en la relacion
entre el perfeccionismo, sobre todo las aspiraciones perfeccionistas, y el bienestar psicologico y funcionamiento de
los estudiantes, con implicaciones para el desarrollo de intervenciones basadas en la mentalidad.
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Higher education brings major adjustments, including aca-
demic pressures, independent living, and social challenges (Laid-
law et al., 2015). These demands contribute to increased mental
health issues among college students (Auerbach et al., 2016), with
factors such as academic pressure, environmental changes, and
social expectations (Limone & Toto, 2022). One factor increas-
ingly linked to students’ psychological well-being is perfection-
ism (Fernandez-Garcia et al., 2022), which has notably intensi-
fied among younger generations (Curran & Hill, 2019).

Perfectionism is a personality disposition characterized by
setting excessively high standards and self-criticism (Frost et
al., 1990). Although often linked to negative outcomes such as
low self-esteem, anxiety, and mental health problems (Hewitt &
Flett, 1991), it can also be adaptive in academic contexts when
associated with achievement and goal-setting (OECD, 2016).
Among Filipinos, perfectionism is shaped by family and social
expectations (Bernardo, 2008), and within Sikolohiyang Pili-
pino, unmet expectations may evoke hiya and kahihiyan, emo-
tions rooted in social relationships and communal judgment
(Enriquez, 1992; Tan, 2023). Perceived parental support has
also been shown to foster adaptive perfectionism and optimism,
contributing to well-being (Sorrenti et al., 2025).

Contemporary research highlights the multidimensional
nature of perfectionism. Early work by Frost et al. (1990) iden-
tified components such as personal standards, concern over
mistakes, and parental expectations, which were later consol-
idated by Burgess (2016) into two broader dimensions: positive
strivings and evaluative concerns. These are now commonly
referred to as Perfectionistic Strivings (PS) and Perfectionistic
Concerns (PC), although terminology varies across studies. PS
reflects achievement motivation and goal orientation, whereas
PC involves fear of failure and self-criticism. PS is generally
linked to adaptive outcomes and PC to maladaptive ones (Lo
& Abbott, 2013; Montano, 2023); however, emerging evidence
shows that both dimensions are associated with a range of psy-
chopathological symptoms, indicating more complex and con-
text-dependent effects (Hill, 2024; Limburg et al., 2016). Under-
standing these mechanisms is essential for clarifying how PS
and PC influence psychological functioning and well-being.

Psychological well-being is defined as a state in which an
individual is able to develop their abilities, engage effectively
and creatively in work, and cope with everyday stresses (Wan
et al., 2025). It includes six dimensions: autonomy, environ-
mental mastery, personal growth, positive relations, purpose in
life, and self-acceptance (Ryff, 1989). This multidimensional
framework is essential in understanding how individuals eval-
uate their lives and function socially and emotionally (Ryff &
Keyes, 1995). While PC are linked to negative outcomes and
PS to well-being, existing research largely focuses on Western
samples and deficits (Lo & Abbott, 2013). This study addresses
this gap by examining perfectionism and psychological well-be-
ing among Filipino emerging adults.

This study examines mindset, which refers to individuals’
beliefs about the malleability of intelligence (Dweck, 2006), as
a potential mediator because it shapes how perfectionistic ten-
dencies are translated into psychological outcomes. Mindsets are
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commonly categorized as fixed (entity) or growth (incremental)
and influence how individuals interpret feedback, respond to
challenges, and regulate goal-directed behavior, which in turn
affects psychological well-being (King, 2012). In particular, feed-
back that emphasizes effort and development can foster a growth
mindset (Suman, 2023). Prior research shows that fixed mindset
is associated with PC, whereas growth mindset aligns with PS
(Mofield & Peters, 2019), suggesting that mindset may explain
how different forms of perfectionism influence psychological
well-being and academic adjustment (Costa & Faria, 2018).

The present study

This study examined the relationships among perfectionism,
mindset, and psychological well-being, focusing on the mediat-
ing role of mindset. It was hypothesized that PC would be pos-
itively related to a fixed mindset (H1) and negatively related to
autonomy, environmental mastery, personal growth, positive
relations, purpose in life, and self-acceptance (H2); whereas PS
would be positively related to a growth mindset (H3) and these
same dimensions (H4). Additionally, fixed mindset was expected
to be negatively associated with autonomy, environmental mas-
tery, personal growth, positive relations, purpose in life, and
self-acceptance (HS), while growth mindset was expected to be
positively associated with these dimensions (H6). Finally, fixed
mindset was hypothesized to mediate the relationships between
PC and autonomy, environmental mastery, personal growth, pos-
itive relations, purpose in life, and self-acceptance (H7), whereas
growth mindset was hypothesized to mediate the relationships
between PS and these same dimensions (HS).

Method
Participants

A total of 323 Filipino undergraduate students (81 males,
242 females), aged 18-29 years (M = 20.67, SD = 1.32), partic-
ipated in the study. Ages 18-29 correspond to emerging adult-
hood, marked by growing independence and evolving social
roles (Auerbach, 2018). Participants were enrolled in a degree
program at a Philippine university, which follows a four-year
undergraduate system with fifth and sixth-year level for certain
programs. The sample included 34 first-year students (10.5%), 69
second-year students (21.4%), 143 third-year students (44.3%),
74 fourth-year students (22.9%), two fifth-year students (0.6%),
and one sixth-year student (0.3%). The minimum required sam-
ple size was 269 for this study, based on a 0.3 effect size, 0.8
power, five latent variables, 32 observed variables, and a 0.05
probability level (Soper, 2022). The study’s sample exceeded
this minimum. Convenience sampling was employed due to its
cost-effectiveness and time efficiency (Golzar et al., 2022).

Instruments

Perfectionism. The shortened Frost Multidimensional Per-
fectionism Scale (Burgess et al., 2016) was used. It is an eight-
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item Likert-type measure assessing Perfectionistic Strivings
(PS) and Perfectionistic Concerns (PC), validated in the Phil-
ippine context (Simon, 2020). It is rated from 1= Strongly dis-
agree to 5 = Strongly agree. Initial analyses showed acceptable
reliability (o0 =.82) and fit (CFI=.93, TLI=.96, RMSEA = .09,
SRMR =.05). Two items were removed to improve model fit.
Specifically, Item 1 from the PC dimension had a factor loading
of .72, while Item 3 had a loading of .77. Despite their accept-
able loadings, their exclusion resulted in better overall model fit.
Although these items “If I fail at work/school, I am a failure as a
person” and “If someone does a task at work/school better than
me, then I feel like I failed the whole task™ are core indicators
of evaluative concerns in the F-MPS-Brief (Burgess et al., 2016),
they showed localized misfit in the Filipino sample. Modification
indices indicated overlap with self-worth contingencies and social
comparison, consistent with cross-loading issues in perfectionism
measures (Burgess et al., 2016; DiBartolo et al., 2004). This may
reflect the collectivist context, where self-evaluation is shaped by
others’ expectations and relationships (Bernardo, 2008; Enriquez,
1992;). The retained PC items “If I do not do well all the time, peo-
ple will not respect me” and “The fewer mistakes I make, the more
people will like me” provided a more contextually precise oper-
ationalization, and removing the two items improved model fit
(CFI=.98, TLI=.96, RMSEA = .07, SRMR = .03) while main-
taining reliability (o = .82). Reliability estimates for each dimen-
sion were also acceptable, with o= .7 for PC and a = .84 for PS.

Psychological well-being. The short-form Psychological
Well-Being Scale (PWBS) by Ryff (1989) was used. The original
scale consists of 42 items rated on a six-point Likert scale, with seven
items per dimension: self-acceptance, positive relations, autonomy,
environmental mastery, purpose in life, and personal growth. A
sample item is “The demands of everyday life often get me down”,
rated from 1 = Strongly disagree to 6 = Strongly Agree. The study
conducted by Villarosa and Ganotice (2018) on Filipino popula-
tion, specifically among Filipino teachers, showed that the instru-
ment is applicable and acceptable in Filipino context. To improve
model fit and validity, 18 items (three per dimension) were selected
from the original scale (See Table Al in the Appendix). While the
full version demonstrated excellent reliability (o=.9), it showed
inadequate model fit indices (CFI = .6, TLI =.58, RMSEA = .08,
SRMR = .1). The reduced version exhibited good reliability (o = .8)
and acceptable model fit (CFI=.94, TLI=.92, RMSEA = .05,
SRMR = .06). The reliability estimates for each dimension were
as follows: autonomy (o =.62), environmental mastery (o = .62),
personal growth (o = .49), positive relations with others (o= .69),
purpose in life (o = .6), and self-acceptance (o = .69). The personal
growth dimension showed relatively low reliability, with one indi-
cator reflecting a low factor loading (A = .31).

Mindset. The Implicit Theories of Intelligence Scale-Self
Form for Adults (Dweck, 1999) was used to assess students’
mindsets, with three items each for entity and incremental the-
ories. Responses were rated on a six-point Likert scale, where
1 = Strongly agree to 6 = Strongly disagree. This scale was
used in the Filipino population and yielded acceptable results
by Montano (2023). An example item from the scale is “You
can always substantially change how intelligent you are”. The
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overall scale demonstrated good reliability (a = .82) and accept-
able model fit indices: CFI = .96, TLI = .94, RMSEA = .08, and
SRMR =.04. Per dimension, reliability coefficients were as
follows: entity theory (o = .81) and incremental theory (o = .8).

Procedure

The study employed a quantitative-correlational design.
Data were collected through an online self-administered Google
Forms questionnaire distributed via Facebook, Instagram,
Messenger, and email. The survey included informed con-
sent, demographic questions, the brief Frost Multidimensional
Perfectionism Scale (F-MPS), the short-form Psychological
Well-Being Scale (PWBS), and the Implicit Theories of Intel-
ligence Scale-Self Form for Adults. Participants completed the
questionnaire in approximately 10-15 minutes. Ethical approval
was obtained from the Philippine Normal University Research
Ethics Board on May 28, 2024, and data collection was con-
ducted from June 26 to August 20, 2024.

Data analysis

Preliminary analyses followed the Tabachnick and Fidell’s
(2007) guidelines were conducted. Including checks for miss-
ing data and statistical assumptions. No missing data were
observed, and no cases were deleted, as the Google Forms used
was configured to require responses to all necessary items
before submission, thereby preventing incomplete entries.
Descriptive statistics were computed to assess means, standard
deviations, and relationships among variables. Normality was
evaluated using skewness and kurtosis values, which met the
acceptable ranges of +2 and +7 suggested by Finney and DiS-
tefano (2013). Construct validity was assessed through separate
confirmatory factor analyses conducted in JASP. Mediation
was examined using Structural Equation Modeling (SEM) with
5,000 bootstrap samples to test indirect effects (Hayes, 2017).
SEM was employed to examine multiple relationships and medi-
ation effects simultaneously within a single model (Creswell &
Creswell, 2018). The analysis was conducted using JASP, which
utilizes the lavaan package version 0.5-12 (BETA) in R.

Results
Preliminary analyses

Descriptive statistics and Pearson’s bivariate correlations
were conducted to examine the measures (see Table 1 for means,
SDs, and correlations). PC was not significantly related to fixed
mindset, whereas However, PS was negatively related to envi-
ronmental mastery. PC was negatively related to environmen-
tal mastery, purpose in life, and self-acceptance, but positively
related to positive relations with others. In contrast, PS was pos-
itively related to autonomy, personal growth, positive relations
with others, and self-acceptance. Both fixed and growth mind-
sets were positively correlated with autonomy, personal growth,
positive relations with others, and self-acceptance.
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Table 1
Descriptive statistics and correlation matrix
Variables Mean SD o Skewness Kurtosis 1 2 3 4 5 6 7 8 9 10
1. PC 282 124 07 0.04 -1.09 -
2.PS 315 105 0.84 -0.35 -0.72 0.44%**
3. FM 3.7 1.0s 0.81 -0.22 -0.5 -0.003 -0.02 -
4. GM 448 09 0.8 -0.72 0.58 0.09 0.32%%%  (.42%**
5. Au 4.09 095 0.62 -0.16 -0.04 -0.11 0.27***  0.12* 0.27*** -
6. EM 359 105 062 -0.09 -0.25 -0.36%**  -0.34%** (.07 -0.07 0.07 -
7. PG 479 084 049 -044 -0.49 0.04 0.4 0.18**  0.31%*%* 04***  -0.06 -
8. PR 463 098 0.69 -0.69 0.12 0.14* 0.43***  0.13* 0.32%%%  (0.42%*% -0, 18**  0.56***
9.PL 437 099 0.6 -0.33 -0.13 -0.27***  -0.08 0.07 -0.04 0.22%**  Q.5%*%*  (0.18**  0.08 -
10. SA 433 094 0.69 -0.38 -0.1 -0.16%*  0.2%** 0.13* 0.28%** (. 49%*%*%  (.23%** (. 48***  (.54%F* (.39%**

Note. PC = Perfectionistic Concerns; PS = Perfectionistic strivings; FM = Fixed mindset; GM = Growth mindset; Au = Autonomy; EM = Envi-
ronmental mastery; PG = Personal growth; PR = Positive relations with others; PL = Purpose in life; SA = Self-acceptance.
*p <.05 *¥*p < .01 ***p < .001.

Figure 1

Structural equation modeling for the mediating role of mindset in the relationship between perfectionism and psychological well-being

Note. PC = Perfectionistic concerns; PS = Perfectionistic strivings; FM = Fixed mindset; GM = Growth mindset; Au = Autonomy; EM = Envi-
ronmental mastery; PG = Personal growth; PR = Positive relations with others; PL = Purpose in life; SA = Self-acceptance.
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Table 2
Mediation between perfectionism and psychological well-being
Predictors Fixed mindset Autonomy
B z B z
PC -0.003 -0.06 -0.08* -1.97
Fixed mindset 0.12* 2.14
R’ <.001 0.03
Growth mindset Autonomy
B z B z
PS 0.3%%* 6.06 0.19%** 372
Growth mindset 0.22%%* 3.76
R’ 1 11
Fixed mindset Environmental mastery
B z B z
PC -0.003 -0.06 -0.3]%** -7.04
Fixed mindset 0.07 1.41
R’ <.001 .14
Growth mindset Environmental mastery
B z B z
PS 0.3%%* 6.06 -0.35%k* -6.46
Growth mindset 0.05 0.78
R’ 1 12
Fixed mindset Personal growth
B z [§} z
PC -0.003 -0.06 0.03 0.72
Fixed Mindset 0.14%** 3.28
R’ <.001 .03
Growth mindset Personal growth
B z B z
PS 0.3%%* 6.06 0.27%%* 6.33
Growth Mindset 0.19%** 3.96
R’ 1 .20
Fixed mindset Positive relations with others
B z B z
PC -0.003 -0.06 0.11* 2.48
Fixed mindset 0.12* 2.3
R’ <.001 0.03
Growth mindset Positive relations with others
B z B z
PS 0.3%%* 6.06 0.34%%* 6.93
Growth Mindset 0.22%%* 3.93
R’ 1 22
Fixed mindset Purpose in life
B z B z
PC -0.003 -0.06 -0.22%%* -5.08
Fixed mindset 0.06 1.2
R2 <.001 .08
Growth mindset Purpose in life
B z B z
PS 0.3%%* 6.06 -0.07 -1.32
Growth mindset -0.02 -0.24
R’ 1 .007
Fixed mindset Self-acceptance
B z B z
PC -0.003 -0.06 -0.12%* -3
Fixed mindset 0.12* 2.38
R’ <.001 .04
Growth mindset Self-acceptance
B z B z
PS 0.3%%* 6.06 0.12* 2.16
Growth mindset 0.25%** 4.21
R’ 1 .09

Note. PS = Perfectionistic strivings; PC = Perfectionistic concerns.
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Results of the structural equation modeling

The results indicated that the model demonstrated accept-
able fit to the data, y*=579.6; df= 411, with fit indices within
recommended thresholds (CFI=.95, TLI=.94, RMSEA = .04,
SRMR = .04). The model specified latent constructs as distinct
dimensions, including PC and strivings, fixed and growth mind-
sets, and multiple dimensions of psychological well-being (auton-
omy, environmental mastery, personal growth, positive relations,
purpose in life, and self-acceptance).

The structural model displays the path coefficients among the
different dimensions of mindsets, perfectionism, and psychologi-
cal well-being. These values provide insight into the strength and
direction of the relationships between these variables.

A separate mediation analysis was also conducted to analyze
the mediating role of mindset in the relationship between perfec-
tionism and psychological well-being. The results of the bias-cor-
rected bootstrapping based on 5,000 samples demonstrate that
growth mindset mediated the relationship between PS and
autonomy (B = 0.06, p =.001), PS and personal growth (f = 0.05,
p<.001), PS and positive relations with others (f=0.06,
p <.001), and PS and self-acceptance ( = 0.06, p <.001). Since
there are both significant direct and indirect effects in the media-
tion in these four psychological well-being dimensions, it can be
said that there is a partial mediation.

Furthermore, the results of the mediation analyses indicate
that there is no direct and indirect effect during the testing for
the mediation of PC in the association between fixed mindset and
psychological well-being dimension personal growth. However,
results showed that PC and PS have had significant direct effects
on other psychological well-being dimensions: PC and autonomy
(B=-0.08, p=.049), PC and environmental mastery (B =-0.31,
p <.001), PS and environmental mastery (B =-0.35, p <.001),
PC and positive relations with others (f = 0.11, p = .013), PC and
purpose in life (B =-0.22, p <.001), and PC and self-acceptance
(B=-0.12, p=.003). Moreover, the mediation analysis showed
that a number of hypothesized paths were not statistically signifi-
cant. PC was not significantly related to fixed mindset (§ = -0.003,
p =.95) and personal growth (f = 0.03, p = .47). Fixed mindset did
not significantly predict environmental mastery (B = 0.07, p = .16)
and purpose in life (B =0.06, p =.23), while growth mindset did
not significantly predict environmental mastery (f = 0.05, p = .44)
and purpose in life (B =-0.02, p = .81). In addition, PS did not sig-
nificantly predict purpose in life ( =-0.07, p = .19).

Overall, results showed that PC was not related to a fixed
mindset but negatively affected specific psychological well-being
dimensions. PS was positively linked to a growth mindset and
greater psychological well-being in specific dimensions. Media-
tion analysis indicated that PS was associated with growth mind-
set, which in turn enhanced certain dimensions of psychological
well-being.

Discussion

This study examined how perfectionism relates to psycho-
logical well-being, with mindset as a mediator. The model tested
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theoretically derived relations among perfectionism, mindset,
and well-being.

Perfectionism and mindsets

Findings showed no significant relationship between PC
and fixed mindset, contrary to expected results (H1) and earlier
studies (Mofield & Parker Peters, 2019; Montano, 2023), despite
theoretical links suggesting that self-critical perfectionists may
view intelligence as unchangeable (Dweck, 2006). In contrast,
PS showed a significant positive relationship with growth mind-
set, consistent with hypothesis 3 and prior research (Mofield
& Parker Peters, 2019), suggesting that adaptive perfectionists
view intelligence as malleable, which supports persistence and
constructive responses to challenges (Yeager & Dweck, 2012).

Perfectionism and psychological well-being

The findings indicate a negative relationship between PC
and several dimensions of psychological well-being, namely
environmental mastery, purpose in life, and self-acceptance,
confirming the hypothesized results (H2). Consistent with Van
der Kaap-Deeder et al. (2016), high levels of PC are linked to
rumination, which heightens psychological distress, and have
been associated with maladaptive outcomes such as anxiety and
depression (Hewitt & Flett, 1991; Limburg et al., 2017). These
ruminative and fear-driven tendencies may hinder adaptive
self-regulation, realistic goal setting, a clear sense of purpose,
and positive self-acceptance.

PS showed a significant positive relationship with autonomy,
personal growth, positive relations with others, and self-accept-
ance, which also confirms the hypothesis (H4). High levels of PS,
characterized by setting high personal standards, are associated
with independent decision-making, continued personal develop-
ment, healthy interpersonal relationships, and positive self-ac-
ceptance. Xing and Cheong (2021) found that PS is closely linked
to a growth mindset, suggesting that individuals with PS are
more likely to view challenges as opportunities for learning and
improvement. Separately, Bulina (2014) reported that PS is asso-
ciated with increased positive emotions and higher self-efficacy.
Additionally, interestingly, PS was negatively was negatively
linked to environmental mastery, contrary to H4. This finding
suggests that having high goals or standards may be associated
with a reduced sense of control in managing one’s environment.
This is consistent with Gschneidner and Kortsch (2025), who sug-
gested that motivational goals may intensify stress when they are
accompanied by avoidance concerns, conflict schemas, or incon-
gruence between goals and reality. Thus, students with higher PS
may experience greater pressure to meet their standards, which
could make daily responsibilities and external demands feel harder
to manage. The findings highlight the changing role of PS in rela-
tion to psychological well-being. Zero-order correlations showed
a significant negative relationship between PS and environmental
mastery, but no significant relationship between PS and purpose
in life. However, the total effects revealed a significant negative
relationship with both dimensions, which became non-significant
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again when growth mindset was included as a mediator. These
results contrast with the expected positive associations.

The changing role was shown in PC and its relationship
with positive relations with others. The zero-order correlations
indicate that there is a significant and positive link between the
two variables. However, the total effect showed that they have
no significant relationship. With the addition of fixed mindset
as a mediator, the relationship became positive and direct. These
findings were also contrary as expected in which there will be
a negative association. The scholarly literature has extensively
addressed these inconsistencies (Stoeber, 2011, 2018). According
to Stoeber (2011), PS and PC dimensions of perfectionism fre-
quently overlap with each other. These show how the two dimen-
sions may suppress the functions of the other dimension on psy-
chological well-being, specifically, how PC suppress the adaptive
function of PS. In the results, this suppression is exhibited in the
relationship between PS and environmental mastery.

Mindsets and psychological well-being

Growth mindset was positively correlated with autonomy,
personal growth, self-acceptance, and positive relations, support-
ing the hypothesis 6 and findings that it fosters resilience and
emotional well-being (King, 2012; Schroder et al., 2019). Inter-
estingly, fixed mindset also showed a positive correlation with
these well-being dimensions, diverging from the hypothesis (H5)
and past research linking it to negative outcomes (Burnette et al.,
2013). This may be explained by the tendency of fixed mindset
individuals to avoid risk and seek familiar, success-assured tasks,
which may indirectly support self-esteem and well-being in cer-
tain contexts (Whittington et al., 2017). These findings highlight
the need for further investigation into the beneficial aspects of
fixed mindset.

Mediating role of mindsets

With the addition of mediators, growth and fixed mindset,
the findings revealed a direct and indirect effect. PC had a neg-
ative direct effect with environmental mastery, purpose in life,
self-acceptance. This indicates that concerns with criticisms or
evaluations are directly correlated with having the capability to
control oneself and environment, perceiving one’s experiences as
meaningful and significant, and being able to accept the different
aspects of oneself.

The mediation analyses showed that fixed mindset did not
mediate the relationship between PC and any dimension of psy-
chological well-being, contrary to the expected findings (H7).
This suggests that heightened concerns about mistakes and the
belief that intelligence is fixed do not necessarily affect well-be-
ing. These findings are consistent with Montano (2023), who
found that fixed mindset did not mediate the relationship between
PC and peace of mind, a well-being construct valued in collectiv-
ist contexts and linked to lower anxiety and depression. This indi-
cates that, although PC and fixed mindset are often associated
with maladaptive outcomes, their interaction may not directly
influence well-being in this population.
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The results showed that growth mindset partially mediated
the relationship between PS and four dimensions of psychologi-
cal well-being: autonomy, personal growth, positive relations with
others, and self-acceptance, which confirms the hypothesis 8. This
partial mediation suggests that individuals high in PS tend to view
intelligence as developable through effort, which in turn enhances
their sense of autonomy, continued growth, positive relationships,
and self-acceptance.

A growth mindset involves believing that intelligence can
be developed, helping explain how setting high goals influences
motivation and personal growth. Dweck (2006) stated that this
belief promotes persistence and engagement in learning, while the
positive link between PS and personal growth may also reflect
greater hope for success (Slade & Owens, 1998) and effort, result-
ing for an individual to have an increased sense of growth. Since
having a growth mindset is associated with adaptive outcomes,
it can also explain the relationship of individuals striving for
achievement and having more healthy relationships, as their per-
ception on intelligence gives them better mental health outcomes.
According to Burnette et al. (2013), mindset shapes how people
handle challenges and relate to others. Those with a growth mind-
set are less likely to be self-critical and are more open to feedback,
helping them build stronger relationships and enhance well-being.

Self-acceptance involves embracing one’s strengths and weak-
nesses, maintaining positive feelings about the past, and holding a
favorable self-view. PS supports self-acceptance through a growth
mindset. According to Schroder et al. (2016), having high levels of
incremental beliefs (growth mindset) promote a positive outlook
and adaptive responses to mistakes. Thus, having high goals is
tied with having a positive self-view and self-acceptance, as this
mindset enables individuals to recognize mistakes as opportuni-
ties for growth and view past experiences as part of their devel-
opment.

Cultural context implications

Filipino cultural factors may shape how perfectionism and
mindset influence well-being. Studies show that growth mind-
set aligns with adaptive outcomes in Philippine settings (Buen-
consejo & Datu, 2020; King & Dela Rosa, 2019), supported by
Control-Value Theory (Pekrun, 2006). In competitive academic
environments, students may internalize fixed beliefs about intel-
ligence, tying failure to self-worth (Dweck, 2008). Shame (hiya)
and social pressure may reinforce these beliefs (Enriquez, 1992).
Extending this view, Sorrenti et al. (2025) offer a developmentally
sensitive and relational perspective, suggesting that perfection-
ism and related cognitive beliefs are shaped by contextual influ-
ences such as parental control and support, which subsequently
affect well-being. However, collectivist values may also promote
effort-focused growth mindsets (Heine et al., 2001), although
recent findings show mixed results (Dong & Kang, 2022). Within
collectivist contexts like the Philippines, perfectionism and fixed
mindset beliefs may not be uniformly maladaptive; instead, they
may function adaptively in environments characterized by high
expectations coupled with relational support. This may help
explain why fixed mindset showed non-detrimental or even posi-
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tive associations with certain dimensions of well-being in the pres-
ent study, as students may interpret fixed beliefs as standards for
responsibility and self-regulation rather than personal inadequacy.

Limitations and future directions

This study relied on self-report measures and convenience
sampling of predominantly female Filipino undergraduates,
which limits generalizability. Gender was not included as a con-
trol variable because it was not part of the study’s causal theory for
the processes, and indiscriminate inclusion of controls may bias
estimates and increase model complexity given the sample size
(Memon, 2024). Future studies with larger, more gender-balanced
samples are encouraged to examine gender differences using
multiple-group or invariance analyses. Additionally, the nonsig-
nificant association between PC and fixed mindset warrants fur-
ther investigation of potentially adaptive aspects of fixed mindset
across cultural contexts.

Most constructs demonstrated acceptable reliability, although
some subscales exhibited lower internal consistency. Despite the
relatively low reliability of the Personal Growth dimension fol-
lowing item reduction, the subscale was retained because it rep-
resents a theoretically central component of the multidimensional
model of Ryff (1989) on psychological well-being. Removing this
dimension, along with its remaining indicators, would reduce the
conceptual coverage of the construct and limit comparability with
prior research. Moreover, the Personal Growth subscale captures
aspects of well-being not assessed by other dimensions and has
been consistently supported in previous studies. Additionally, the
Cronbach’s alpha is sensitive to the number of items in a scale;
subscales with a small number of items (e.g., fewer than five) tend
to yield lower reliability estimates (Menon et al., 2025). None-
theless, findings involving this dimension should be interpreted
with caution, and future research may benefit from using longer
or alternative measures to enhance reliability.

Practical implications

This study supports prior findings on the benefits of a growth
mindset and adaptive PS for Filipino students’ psychological
well-being. Specifically, interventions should focus on refram-
ing PS through a growth-oriented lens, helping students view
academic setbacks as learning opportunities rather than perma-
nent reflections of their self-worth. Given the role of feedback in
shaping beliefs about intelligence, training parents and teachers to
provide effort-focused praise may further support healthy mindset
development, particularly in collectivist contexts. Additionally,
while Ryff’s (1989) well-being scale remains valuable, its shorter
version may be more practical for time-limited educational and
counseling settings.

Conclusions
This study contributes to the literature by reinforcing the

multidimensional nature of perfectionism and its distinct effects
across PS and PC. The findings support prior research linking
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growth mindset and high PS to better psychological well-being.
However, contrary to previous studies, a fixed mindset was not
consistently detrimental, particularly for autonomy, personal
growth, positive relations, and self-acceptance, highlighting the
need to consider cultural and contextual factors. Overall, the
study highlights the role of mindset in the relationship between
perfectionism and well-being and informs the development of
mindset-based interventions to support student well-being.
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Appendix
Table Al

Initial and final factor loadings of psychological well-being dimensions (autonomy, environmental mastery, personal growth, positive relations
with others, purpose in life, self-acceptance)

Factor Indicator Initial loading Final loading Status
Autonomy PWBI1 Rk L83k Retained
PWB7 L64%%* 59HkE Retained
PWBI3 ATHEE - Removed
PWBI19 L33k - Removed
PWB25 T6FE* L83 Retained
PWB31 O8F* - Removed
PWB37 STEEE - Removed
Environmental mastery PWB2 46¥** - Removed
PWBS ) o - Removed
PWBI4 JJ3HEE L82HH* Retained
PWB20 SqwE - Removed
PWB26 A2HAE LO2%HE Retained
PWB32 BIFF* L11*** Retained
PWB38 S4HE - Removed
Personal growth PWB3 ASEEE ek Retained
PWB9 OFFE LO3FHE Retained
PWBI5 STEE* - Removed
PWB21 .8OFHE OFAE Retained
PWB27 34k - Removed
PWB33 Sk - Removed
PWB39 A - Removed
Positive relations with others PWB4 T6*** T6¥** Retained
PWBI0 ALEEE - Removed
PWBI16 69 H* - Removed
PWB22 BOF** 95HHE Retained
PWB28 68FH* - Removed
PWB34 LO3HHE - Removed
PWB40 J6*** JARE* Retained
Purpose in life PWB5 .08 - Removed
PWBI1 3R J6*** Retained
PWBI17 JTJ1EEE - Removed
PWB23 Qg HH* [x** Retained
PWB29 A3EEHE - Removed
PWB35 STEE* SoFEE Retained
PWB41 -.09 - Removed
Self-acceptance PWB6 JTEEE R Retained
PWBI12 JJ6*F* R Rl Retained
PWBIS8 JTHEE - Removed
PWB24 O4HHE Wa Retained
PWB30 JTEEE - Removed
PWB36 STEEE - Removed
PWB42 1 3HEE - Removed
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